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for Cumbria Development Education Centre in compiling and editing this resource.
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This is document has been produced with the financial assistance of the European Union.
The contents of this document are the sole responsibility of the project partners and can
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How to use this book
This book has been created as a flexible and practical resource for teachers of all levels of
experience who are wanting to teach global awareness to children through the structure of
Philosophy for Children. It is aimed for use with children in Key Stage 2 but some parts can
be used with younger children.
There are three sections to the book:

Green - Introductions and Information
Blue - The P4C Session
Orange - Resources Used in the Sessions

The green section introduces the project and explains how and why it came about. There is
also an introduction to Philosophy for Children and Global Learning. Following this are
information pages about the 8 key concepts of Global Learning and how to question your
children's knowledge in each area plus a guide to using the 4 different ways of thinking
that develop through P4C.
The blue section contains an introduction to a P4C session and the format used. Each part
of the session has then been divided up in the book to allow you to pick and choose the
activities and stimulus you wish to use. All of the stimuli have a global theme linked to one
of the following: Global Citizenship, Human Rights, Social Justice, Conflict Resolution,
Diversity, Sustainable Development, Interdependence, Values and Perceptions.
The orange section contains all the resources you will need for various activities and stimuli
used in the sessions. Their requirement is indicated where you see this: Resource and will
have a page number next to it.
Everything in this book is for guidance only. You may choose to adapt each part as you
feel appropriate as what works for one group doesn't always work for another!
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Introduction
Dear Teacher!
We would like to welcome you to these Global Citizenship learning
materials, developed within the Global Schools project, especially for
primary school teachers. If you have already experienced Global Citizenship
Education (GCE), these resources offer an opportunity for reflection, further
development...and inspiration. And if this approach is new to you, we hope
that this will be the beginning of an exciting journey of discovery!
As primary school teachers, we know – almost instinctively – that a great
education is one which enables children to have a sense of belonging, of being in
and of the world, and a joyful sense of their connection with other people and
places. We want to give time and space and gentle encouragement to enable
children to stop and reflect on who they are, what they think and feel about the world and
about in what way they are part of the world.
So we're really pleased that others are starting to realise the importance of promoting GCE
too. In September 2012, the UN Global Education First Initiative (GEFI) identified global
citizenship as one of its three key priorities, and the approach is being adopted increasingly
amongst educators, governments, civil society, and academia, worldwide. In September 2015 the
UN adopted the Sustainable Development Goals (SDGs), a set of 17 aspirational goals to
transform our world by 2030. Goal 4 ‘Quality Education’ included the need to “ensure all learners
acquire knowledge and skills needed to promote sustainable development, including…global
citizenship.”
You will know, as a global teacher, how difficult it is to try to define GCE! It seems to
incorporate every element of what and how you teach, transcending subject boundaries, and
even redefining what 'education', 'teacher' or 'learner' mean. According to UNESCO there are
three important dimensions of GCE, which cannot be reduced to a simple set of skills or cognitive
knowledge: cognitive, socio-emotional and behavioural. GCE enables us to think of education as
transformative action that has its foundation within ethical and political values. So, GCE is not
only about knowledge but also about action. GCE promotes the development of soft skills and
attitudes among learners that can facilitate international cooperation and intercultural
understanding and promote social transformation.
As a global teacher, you will come to define and experience GCE in your own way. But to
help you to navigate through these materials, and the complexity of GCE, we would like to offer
the 'Onion', a tool that we have found to be helpful
to enable a process of reflection (where am I?) and
professional development (where do I want to be
heading?). The following pages illustrate the ways in
which real teachers have described why and how
being a global educator is important to them. It
goes beyond just a set of competences, but
permeates through ones beliefs, values, motivations,
and identity.
We hope you'll find it as useful as we have. And
we look forward to accompanying you on this
exciting journey!
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The Onion
How does my local and global context influence me?
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What do I do?
What are my strengths as a Global teacher?
How would I describe a perfect world?
Who am I as a teacher?
Why am I a teacher?

A. Personal – Why am I a teacher?
A teacher is never JUST a teacher. Educating the new
generations is always something deeper, a vocation
that involves all aspects of the person and that defies
him/her to learn to change and to promote learning in
others for a fairer and more sustainable world.

“I am an “irreparable” optimist. I might be sometimes even a little bit naïve in my desire for a better world. I am
aware of the fact that as a primary teacher I have a stunning opportunity to be involved in helping children form
their personalities, to influence their values and attitudes. And more and more I have realised that education is more
about how children should develop as Human Beings rather than about the information transmitting.”
“I almost fell in love with my job for the opportunities that it offered me and for the dreams it allowed me to have to
change things. I wanted to do something that could improve the world.”
“When I go to my classroom, I go completely, with all myself. We should not leave ourselves outside of the classroom.
That makes us spontaneous, sincere and whole. The children notice that.”

B. Identities - Who am I as a teacher?
A teacher (like any other person) has multiple identities, operates in different contexts and
negotiates diverse tensions: for example, a tension between representing an “institution” and
having her/his own opinions and priorities; a tension between being an activist and being a civil
servant. He/she is guided by ethical, legal and moral principles and is also a multitasker.
“I am a meticulous teacher and I like having my pedagogical freedom. I leave a lot of freedom to children within the
framework and rules that are set, it is like a micro-society. I am influenced by people I have met who are active in
civil society organisations and who are actively working for change in society. And I also participate in trainings,
meetings and conferences to gain new skills.”
“There is a tension between the curricula, the rankings and what parents want, and what I would like education to
be.”
“I think my experiences have totally influenced my way of being a teacher. Everything I do goes back to what I have
seen and lived.”
“Who am I as a teacher? Well, I am a mentor. An assistant. A confidant. A judge. A referee. An advocate. An
information provider. A traffic controller. An actor, and sometimes also an entertainer.”

C. Values and Vision – How would I describe a perfect world?
Our values and vision for a better world are core to how we behave and develop personally and
professionally. In a perfect world, diversity would be celebrated. Cooperation and solidarity
would replace competition, blame and punishment. Education would support children in
becoming critical thinkers focused on problem solving and discussion rather than self-interest. The
needs of the future generation and ecological sustainability would be respected.
‘’ I think that ‘’global starts from ourselves and our values. If our core values are based on peace , respect and
solidarity, then neither at local nor global level will there be conflicts, refugee crises etc.’’
“In my perfect world there would be mutual respect. Respect between different cultures, religions, ethnicities and a
considerate attitude towards nature.”
“I believe there is no perfect world. As the world will never be a perfect place, we must strive to make it a better and
a fairer place. A better world would be one in which inequalities are reduced, and people are valued over profits.”
“A perfect world involves openness towards difference and people to be attracted by what is different.”
“In a perfect world, education would encourage discussion, critical thinking and understanding.”
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D. Competences - "What are my strengths as a global teacher?"
As with students, our learning journey as global teachers never stops. It starts with a passion, a
sense of wonder and curiosity (which of course is transmitted to the children). A global teacher
has the ability to cross boundaries – to see the interconnectedness of issues across disciplines. An
awareness of the wider world is important, but even more so is the ability to empower learners,
to support them as they explore different perspectives and co-create knowledge through
dialogue, to be able to really listen to and learn with others and reflection.
"Firstly, I try to focus my teaching on the positive. Problems and difficulties can be looked at as a second step but I
am convinced that a positive attitude is necessary."
"GCE requires teachers to have an ability to facilitate all learning in the context of the bigger global picture
wherever possible. This requires that they are: passionate and constantly able to spot opportunities to incorporate
GCE in their day to day teaching/learning experiences; creative planners and thinkers; flexible and optimistic in their
own response to change; progressive in outlook; interested and actively following current affairs; continuously
updating their own knowledge, skills and understanding."

E. Behaviours – What would my pupils say about what I do that relates to GCE?
Behaviour is a direct manifestation of our thoughts, beliefs and attitudes. If one's actions are
different from one's espoused values and attitudes, it is difficult to engender trust. A teacher, who
is committed to GCE really should “walk the talk”.
“I think we are all good professionals. I’m not a special teacher… I love my job, I believe in what I do and I strongly
believe in my children, I promote participative classes with respect and tolerance as the main values, I try to
motivate them and to teach them the best I can so in the future they can be better persons who can change the
reality and the world we have.”
“Students really like that I arrive by bike. They are surprised, and ask me why I ride e a bike when I have a car. I
explain to them that I was teaching global education and this made me look at my actions and look for more
information. I realised that Riga city centre was much polluted. So I bought a bike and every day I try to travel to
work with it. This is my contribution to the environment, because we need to start global awareness by looking at
ourselves.”

F. Environment – How does my local and global context influence me?
What happens globally impacts on us locally. Our education system and the issues that we
encounter in our communities and classrooms are influenced by what happens around the world.
Equally, our small local actions can play a role in global change. If we want to improve things
globally, we have to make personal and local changes and work together with others.
“I hope that I am one of the first links in the chain leading to a better world. I try to create a dynamic classroom
environment and help children understand that their small actions can combine with others' and create a change on
a larger scale.”
“In my opinion our education system is influenced by what goes on in education across Europe. The issues that we
deal with in schools are common worldwide.”
“As a teacher I can have an impact on society by sharing knowledge and setting an example in the way I live and
act. If we want to make life better then we need to act locally to make things better.”
“I can teach children only through action, that is how we can create a better life. If you don’t put your ideas into
practice than you don’t have an impact.”
“My main goal as a teacher is to prepare young people to work collaboratively to solve or prevent global problems.”
“We, working together with common effort, can do something, so that our surrounding world, our environment,
improves, and becomes less troubled and more beautiful.”

We, working together with common effort, can do something, so that our surrounding world, our
environment, improves and becomes less troubled and more beautiful.
Names of the teachers contributing:
Claudia Streicher, Ingrid Panwinkler, Katharina Angerer, Margot Stöckl, Silvia Ebner, Walter Vigl (Austria)
Eli Voynova, Kalina Borisova (Bulgaria)
Irena Konečná, Jiří Mazurek (Czech Republic)
Virginie Heniart, Frédérique Pasqualini (France)
Ciaran Doherty(Ireland)
Andrea Antolini, Giovanna Rama (Italy)
Inese Upe, Inga Oltiņa, Inguna Butkāne, Jeļena Bažanova, Jeļena Dzene, Maija Repša, Inga Belousa (Latvia)
Carlos Pereira, Celeste Gonçalves, Conceição Amorim, Conceição Cancela, Fernanda Pequeno, Filomena del Río,
Isabel Sá, Joaquim Marques, Luís Viana (Portugal)
Luis Miguel Ferrer Bueno (Spain)
Carole Lewthwaite, Geoff Norman (United Kingdom)
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Understanding the World!
Thoughts on the practice of Global Citizenship Education

•

•

•

•

•

•

Learner Centred: The starting point for GCE is the learner, themselves, their
environment, experience and interests. GCE should be designed to give learners the
opportunity to reflect on their own values and perspectives, including prejudices and
stereotypes. It should create an atmosphere which permits and explores contradictions
and disorientation. GCE helps learners to feel confident about navigating problematic
and complex issues, in which there is no easy answer.
Inclusive Methodologies: Using and blending a variety of methods is particularly
important in the field of GCE. This supports the engagement of people with different
learning styles. The choice of methods should be based on the learning contents, with a
main emphasis on participatory and collaborative learning.
Interdisciplinary and holistic: An interdisciplinary
and interconnected approach is central to
GCE. Many complex global problems are
interconnected and they overlap the classic
disciplinary perspective so we need to develop
more holistic and systemic ways of
thinking. This is an important challenge
to meet, especially in today’s school
realities.
Democratic Classrooms: GCE focuses on
learning as an ongoing process, which
transcends narrow content and
predetermined learning and teaching roles.
In an interactive global classroom, the roles
of teacher and student often shift. Everyone commits - is
learner and educator - in a helpful approach which ensures everyone is on an equal
footing.
Respectful Spaces: Global Citizenship contents and methods as well as the learners’
needs require flexible management of time and space. This is why GCE should not be
limited by fixed timetables, room schedules and seating plans. Since we are addressing
sensitive issues like racism and forced migration, it is of particular importance to create a
safe space for learning, in which all participants are at ease, where free expression is
welcome and where conflicts and different opinions are discussed with openness and
respect. Your learning space should be a model for the kind of world you want to create
together. It is respect that makes it possible to live together and that enables taking
responsibility for the way we live our lives
Considerate not consensual: Different positions are considered, new ones are
discovered and conflicting views are confronted. The focus is not on achieving consensus.
Conflicts will always exist and GCE does not pretend otherwise. Instead, a respectful
solution-focused approach to conflicts should be encouraged. Only when we open
ourselves to diverse perspectives are we able to develop critical ways of thinking.
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Philosophy for Children
P4C is a way of learning and teaching where children become more thoughtful and
reflective and go beyond information to seek understanding. Children learn how to think in
a critical, caring, creative and collaborative way through giving reason and explanation to
their thoughts and ideas. They learn how to participate in discussion where their own and
others' ideas are valued and listened. Children engage in a thoughtful and collaborative
enquiry in response to a question created by a given stimulus.
Facilitation is used to guide and support the children through a structured process while
providing a safe environment for an open discussion.
Both children and facilitator allow time at the end of an enquiry to reflect on their
thoughts and participation so development and progression is always evident.

Training
If you have had no training to use philosophy with children you can do an introductory
course through CDEC or do certified training with SAPERE - www.sapere.org.uk.

Using P4C to teach the Global Dimension
P4C can be a powerful tool in getting students to think as global citizens. For one thing, it
encourages children to question and consider issues of global significance such as identity,
diversity, sustainable development, and poverty.
However, more importantly, P4C methodology can be drawn upon to help students
develop the necessary self-awareness, values and attitudes to ultimately become active
citizens in local, national, global and international communities. With its emphasis on
creating an environment that enables children to be heard, respected, and valued, P4C
can teach children to listen, reason, cooperate, empathise, and above all, “think”
independently about global issues.
This, of course, is no simple matter. Global issues are complex and have no easy answers.
Therefore, rather than providing answers, or taking a simplified approach, the teacher’s
role is to encourage students to recognize the existence of multiple perspectives while
approaching these topics.

Taken from: https://globaldimension.org.uk/philosophy-for-children-p4c/
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Global Learning
The 8 Key Concepts of the Global Dimension in Education
The eight concepts shown below provide a framework for thinking about the global
dimension and building it into your P4C sessions. Underneath each concept are some
questions you could ask the children regarding their understanding about each area. These
may be useful as an introduction or refresher before exploring the concept more in the P4C
sessions outlined in this book. All of these questions can be explored by yourself and the
children so that some understanding is formed before taking the concept into the P4C
sessions.

Global Citizenship
Gaining the knowledge, skills and understanding of concepts and institutions necessary to
become informed, active, responsible citizens.
•
•
•
•
•

Do global issues affect your life?
Do you make choices in life knowing a chain of events can occur around the world?
Does your voice and your actions matter in the world?
What is a citizen?
Do you think locally, globally or both?

Conflict Resolution
Understanding the nature of conflicts, their impact on development and why there is a
need for their resolution and the promotion of harmony.
•
•
•
•
•

What is conflict?
What is a resolution?
What causes a conflict to happen?
What skills would be needed to resolve conflict?
Do rules play a part in conflict and resolution?

Diversity
Understanding and respecting differences and relating these to our common humanity.
•
•
•
•
•
•

What is diversity? and what is it related to?
Where does our knowledge of diversity come from?
Does diversity affect every single person?
What is respect?
How does respect link to diversity?
Do you think diversity is part of people's human rights?
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Human Rights
Knowing about human rights including the UN Convention on the Rights of the Child.
•
•
•
•
•

What are human rights?
Who has responsibility for acknowledging human rights?
Where do human rights come from?
Do you think human rights are important? Why?
Do you know that children have rights?

Interdependence
Understanding how people, places, economies and environments are all inextricably
interrelated, and that choices and events have repercussions on a global scale.
•
•
•
•
•

How do we depend on each other in the world?
Are your choices responsible for other people's lives?
Do you think about how you are connected to people all over the world?
How are our environments dependent on each other?
Do you know where the money you spend goes?

Social Justice
justice
Understanding the importance of social justice as an element in both sustainable
development and the improved welfare of all people.
•
•
•
•
•

What does justice mean?
How do you think people should be treated equally in society?
Why do we have laws?
Do you think there is injustice in society?
Who is responsible for the welfare of people?

Sustainable Development
Understanding the need to maintain and improve the quality of life now without
damaging the planet for future generations.
•
•
•
•
•

What does sustainable mean?
Will resources run out if we don't develop sustainability?
Who is responsible for making the world sustainable?
Can you give an example of sustainable development?
How are we damaging our planet?

Values and Perceptions
Developing a critical evaluation of representations of global issues and an appreciation of
the effect these have on people's attitudes and values.
•
•
•
•
•

What is a value?
What is perception?
Can values and perceptions change?
How are values and perceptions linked together?
Which global issues are you passionate about and why?
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The 4 Cs of Philosophy for Children
There are four aspects of thinking that you may look for during a philosophical enquiry:
Caring Thinking
Collaborative Thinking
Critical Thinking
Creative Thinking
Thinking is an invisible process which makes it harder to analyse but there are ways to
recognise the four aspects through the responses that children give during an enquiry.
These will be genuine attempts to care and collaborate, to critique and create.
As a facilitator you would ideally like to keep these aspects of thinking balanced
throughout an enquiry and to know whether this is happening you will need to be aware
of the process behind each one.
The children, as well as the facilitator, should become aware of these four ways of thinking
so that during the review at the end of an enquiry they can be reflected on and given a
certain focus on for subsequent enquires.

Caring
listening (concentrating) and valuing (appreciating)
(e.g. showing interest in, and sensitivity to, others' experiences and values)

Collaborative
responding (communicating) and supporting (conciliating)
(e.g. building on each other's ideas, shaping common understandings and purposes)

Critical
questioning (interrogating) and reasoning (evaluating)
(e.g. seeking meaning, evidence, reasons, distinctions and good judgements)

Creative
connecting (relating) and suggesting (speculating)
(e.g. providing comparisons, examples, criteria, alternative explanations or conceptions)

Information taken from SAPERE Handbook - page 17
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The 4 Cs of Philosophy for Children
The following statements can be used by children to help them understand their own four
ways of thinking. These can be used as part of the session review, a focus of dialogue during
an enquiry or a reflective resource when required.

Critical
•

I can disagree with others and say why

•

I can ask for an example

•

I can make connections between
questions and ideas

•

Creative

I can give reasons for thoughts and
what has been said

•

•

I can suggest new ideas

•

I can think of different answers to the

I can ask for evidence

same question
•

I can explore alternative
ideas/perspectives

•

I can give an example

•

I can try out the language of enquiry

Collaboration
•

I can build on someone else’s idea

•

I can work well with others

•

I can respond to what others have said

•

I can take turns in discussions

•

I can be open to a range of

Caring
•

ideas/opinions

I can value someone else’s idea even if I
don’t agree with them

•

I can act in a friendly way

•

I can thank someone for their thought

•

I can show empathy for other people’s
ideas

•

I can encourage others to participate in
the community
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A Philosophy for Children Session
A P4C session typically lasts an hour and usually has 10 sections to it. This is by no means
to be followed rigorously. The amount of time you need to spend on each section can be
decided by your area of focus and your objectives for the session.
All of the stimuli in this book have been chosen to reflect one of the 8 key concepts of
Global Learning. If you find the children's thinking not going in the direction you were
hoping for, it's ok! Just allow it to happen as long as there are links and connections
between their thoughts and ideas.

Outline of a session:

Community Building Activity
A session will always begin with an activity that helps the children to come together as a
group and get their minds activated.

Stimulus
This can be anything from a story to an artefact; a film to a poem; a photograph to a
news article or an object to a piece of music. As long as it engages children to come up with
philosophical questioning.

Thinking Time
The children are given time to collect their thoughts after the stimulus has been presented
to them. This can be done in a variety of ways and it's good for the children to have
individual thinking time as well as sharing their thoughts with others.

Question Making
For this part of the process it is better for the children to work collaboratively in groups on
their question making as it promotes the sharing and building of ideas through discussion.
The aim for the children is to come up with a philosophical question between them. Over
time this will become easier for them as they learn which questions will promote deeper
thinking and will keep the interest of everybody throughout the enquiry.

Question Airing and Voting
Each group is given time to read and share their question with the other groups. Once all
the questions have been shared children are then asked to individually vote for the one
they feel will create the best dialogue for the enquiry. Voting can be done in a variety of
ways to keep it interesting and diplomatic!
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First Thoughts and The Dialogue
Everyone sits in a circle. To begin the dialogue the chosen question is read out by a child
from the group that wrote it. They also provide some of the thinking behind their question.
Once this is done discussion is opened up to everybody else. Children individually volunteer
to contribute their thoughts while the facilitator encourages children's discussion through
effective questioning. This can develop the children's critical, caring, creative and
collaborative thinking by building on each other's ideas through reasoning, meaning and
questioning. As a facilitator you may anticipate where the stimulus will lead the discussion
but also be flexible to know that it may not go the way you want it to!

Final Thoughts
When the dialogue has drawn to a close, it is important for the children to have a few
moments to collect their thoughts before expressing what their final thoughts are to the rest
of the group.

Review, Reflect and Respond
At the end of an enquiry it is important to review and reflect on what has taken place.
There are many ways to do this but whichever one you choose always make sure the
children are reflecting on what went well, what they could improve on and what they
could do differently next time. There may be things that were discussed during the enquiry
that has led onto further questions the children might have. Respond to the children's
learning by extending it into other areas of the curriculum. After an enquiry has finished
thought processes and learning may still need to flow!
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How to Use the Split Pages - Front

In this part of the book the pages have been split into three sections. This enables you to
pick and choose how you would like to deliver the session based around the different
stimuli that are available. The split pages have two sides to them both of which are
explained below.

Title of the activity
Title at the top
indicates the part of
the P4C session
Information
about the
activity

Arrow indicates
the turning of
the page

Title at the top
indicates the
part of the P4C
session

Indicates a
resource page
reference

Area of Global
Learning

Information
about the
stimulus and
how to deliver it

Title indicates the
part of the P4C
session

Information
about the
activity

Title at the top
indicates the part
of the P4C session

Information
about the
activity
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How to Use the Split Pages - Back

Indicates which
one of the 4 Cs is
used in this
Community
Builder

Indicates which
Concepts could be
explored within this
stimulus

Indicates possible
Philosophical
Questions that
could arise from
this stimulus

Indicates
possible ways
to include the
children's First
Thoughts into
the session

After you have chosen the three parts you would like in your P4C session from the split
pages there are additional options for the remaining parts of the P4C session found after
the split pages. These include The Dialogue of the enquiry, Final Thoughts, Review,
Reflection and Respond.
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Community Builder

Up and Down, Down and Up
Children all sit in a circle with their legs crossed. One by one each child will then stand up. Sounds easy
but the children are not allowed to communicate with each while they do this and only one child can
stand at a time. Any child can start the activity but if more than one child rises at any time,
everybody has to sit down and start again.
This game can be done the opposite way round so children are standing first and then sit down one
by one. Other variations can be used - be creative!

Stimulus

Global Citizenship
Animation - What Makes Me Me? - Am I always responsible for my actions?
Clip taken from the BBC iPlayer: http://www.bbc.co.uk/programmes/p015lqnd

Adapted from Peter Worley’s 'The If Machine,' this animation explores the concept of personal responsibility using an
ancient parable about a scorpion that stings a frog. The story encourages children to consider whether we are able to
change our nature and if not, whether we are responsible for our actions.

Children watch the animation which is stopped before the following questions come onto the screen 'Who was
responsible for what happened to the frog and the scorpion?' and 'What did the scorpion mean when she said it's
in her nature?' Give children time to identify concepts in the story which can be displayed in the centre of the
circle. They can then share their reasons for choosing them and allow any discussion to occur because of this.

Thinking Time
Children each say a sentence to reflect their first thoughts.

Question Time
Making
Children write their question individually then group children to share their questions and write one
between them.
Airing
Hang the children's questions on a washing line to let them 'air'.
Voting
Give children three stickers to vote 3 times.

Collaborative
responding (communicating) and supporting (conciliating)
(e.g. building on each other's ideas, shaping common understandings and purposes)

Concepts
responsibility ownership honesty pride failure intention consequence

Philosophical Questions
Do we all have something to be proud of?
Can failure be a good thing?
Is our best intention enough?

First Thoughts
To begin the enquiry, the child or children who created the chosen question
share their reason for writing it with the group.

Community Builder

Positive People
Children sit in a circle and one by one turn to the person next to them and say something positive
about them. This positive thing could be something about their personality, their behaviour, their
appearance - you can choose the criteria before starting. Once everybody has had a turn the activity
can be repeated in reverse.
You could also start off with a statement:
'I think your.........will help to make you a........' Children fill in the gaps.

Stimulus

Global Citizenship
Activity - Diamond 9 - Global Citizen Statements Resource – page 88
Give groups of 3-4 children the 9 Global Citizen statements. Allow the children around 5-10 minutes to read
through each of the statements and discuss together how they are going to place them in the shape of a
diamond by ranking them as 'most important' at the top and 'least important' at the bottom. Once
completed ask the children to say how difficult or easy the task was. What came up for them during the task
that was challenging? Were you able to relate to the statements individually even though you were working
as part of a group? Did you notice whether any of the statements were true about you? Do you think these
statements reflect a Global Citizen?
Ask the children to individually draw/write what they think a Global Citizen is and display once completed.

Thinking Time
Write your 'key idea' that has come from the stimulus. These can 'unlock' thinking ready for question making.

Question Time
Making
Use Nick Chandley's question framework:
My first question is... Which leads me to think... Which makes me wonder...
Airing
Ask groups to read out their question and give their reasoning behind it.
Voting
Hand up to vote for one question.

Caring
listening (concentrating) and valuing (appreciating)
(e.g. showing interest in, and sensitivity to, others' experiences and values)

Concepts
integrity conscience choices responsibility motivation determination

Philosophical Questions
How do we develop a conscience?
Are your choices more important than other people's choices?
What are we responsible for?

First Thoughts
To begin the enquiry, the child or children who created the chosen question
share their reason for writing it with the group.

Community Builder

Alphabet Answers
Place on the floor letters from the alphabet on individual pieces of paper. Tell children they are to
come up with a one word answer to the questions you are going to ask them. When they have
thought of their answer they stand next to the letter that their answer begins with. E.g. Which is your
favourite country in the world? Australia. Once they have chosen you can ask some children to share
their answers and the reasons behind choosing it.
To tailor the game you can choose a criteria for your questions before you start as this can link to an
area of global learning.

Stimulus

Global Citizenship
Article - The Plastic Whale - News story Resource – page 89-90
Link: https://news.sky.com/feature/sky-ocean-rescue-a-plastic-whale-10917187

For the stimulus you can use as much or as little of the story as you wish with the option of using the
photographs with or without it. There are also some video clips on the website which you may want to show.
This story has recently been in the news and the exposure of plastic usage by people is becoming very much a
global issue. Children can be asked questions such as: Who is responsible for this? Do you feel responsible? Are
you aware of how much plastic you use in your life? Do you consider how you dispose of your plastic? Give
children a little time to reflect on the stimulus and subsequent discussion.

Thinking Time
Talk to and share your thoughts with the children next to you.

Question Time
Making
In pairs write a question.
Airing
Have a continuum line on the floor with 'research' at one end and 'reflection' at the other. Ask
children to place their questions on the line. Questions can be moved through discussion.
Voting
Vote as many times as you wish.

Critical
questioning (interrogating) and reasoning (evaluating)
(e.g. seeking meaning, evidence, reasons, distinctions and good judgements)

Concepts
consequence tolerance responsibility respect thoughtfulness care death risk

Philosophical Questions
Why should we care about the environment?
How do we tolerate other people's behaviours?
Can you respect something you don't like?

First Thoughts
To begin the enquiry, the child or children who created the chosen question
share their reason for writing it with the group.

Community Builder

Creative Colours
Give children a colour palette - these can be made or you could use the paint sample cards from
your local DIY store! Ask each child to connect their colours to things they know of in life e.g. blue sky, red - love, yellow - sunflowers, green - grass. The more you do this the more creative the children
will get - especially with the paint sample cards as they show tones of colour. E.g. different tones of
blue might refer to the sky at different times of the day or year.
Children can share their creative finds with each other.

Stimulus

Human Rights
Text - Children's Rights No:28 - All children have a right to an education, alongside tweet that
Rihanna posted to Theresa May about funding education in developing countries Resource – page 91-93

Display the statement 'All children have a right to an education' alongside the article about the tweet that
Rihanna posted. Read the article to the children and explain the background to Rihanna's involvement with
children's education. Ask children about what school and education means to them. Do you know who
provides our education for us? Do you know you have rights as a child? Did anything surprise you about this
stimulus?

Thinking Time
Ask children to share their thoughts by writing them on paper and displaying them around the stimulus.

Question Time
Making
In a group write a question.
Airing
Display all questions - link similar ones together, sort them out,
whittle them down until you have the most important ones.
Voting
Stand in a circle facing outwards with your hands behind your back - thumb up once to vote.

Creative
connecting (relating) and suggesting (speculating)
(e.g. providing comparisons, examples, criteria, alternative explanations or conceptions)

Concepts
barriers privilege success knowledge rights opportunity

Philosophical Questions
Are some rights more important than others?
Do we need to attend school to be educated?
Do we all have opportunity?

First Thoughts
To begin the enquiry, the child or children who created the chosen question
share their reason for writing it with the group.

Community Builder

A Way through Words
Children sit in a circle. One child begins by saying a word - this can be chosen by themselves or given
to them by the teacher. The next child says a word that is connected to the previous one but a word
cannot be repeated.
When the last child in the circle says their word all of the children then have a chance to say how the
last word and the first word connect together.

Stimulus

Human Rights
Text - Our Human Rights No: 21 - We all have the right to take part in the government of our
country. Every grown-up should be allowed to choose their own leaders. Resource – page 94-95
Link: https://www.globalcitizen.org/en/content/wales-16-17-vote-welsh-local-elections-16-year-old/

Using this stimulus should provoke children's thoughts about the age of voting. Ask children if they know the
age they can vote at in England - 18years. Do they think this is the right age? Or do they think it should be
lowered to 17 or 16 years? Do they think they are old enough to vote now? Should children have a right to say
how the country is run?

Thinking Time
Following this discussion ask the children for a word that can sum up their thoughts about the stimulus.
These can be shared by going round the circle taking turns to speak.

Question Time
Making
In groups children create any kind of questions based around the stimulus and write them on a sheet.
Rotate groups around the sheets and ask the children to categorise the questions by whether they are
factual, open, closed or philosophical.
Airing
Hang the children's questions on a washing line to let them 'air'
Voting
Display questions around the room. Children vote by standing next to the question they choose.

Collaborative
responding (communicating) and supporting (conciliating)
(e.g. building on each other's ideas, shaping common understandings and purposes)

Concepts
barriers freedom choice democracy change justice

Philosophical Questions
When do you become a grown-up?
Does freedom always mean you have a choice?
Does democracy always mean things are fair?

First Thoughts
To begin the enquiry, the child or children who created the chosen question
share their reason for writing it with the group.

Community Builder

Question Quandary
Place an object in the middle of the circle and allow children to ask it a question. The object won't
give a response but the children soon build up question techniques the more they do the activity.
Children can use the question starters, found in the resources, which can help them refine their use of
questioning something when it comes to question making later on in a session.
Some children may need support with developing their questions which can come from the other
children or yourself.
Resource – page 76

Stimulus

Social Justice
Book - Malala's Magic Pencil by Malala Yousafzai
As a child in Pakistan, Malala made a wish for a magic pencil that she could use to redraw reality. She saw a world that
needed fixing. And even if she never found a magic pencil, Malala realized that she could still work hard every day to
make her wishes come true.
This beautifully illustrated picture book tells Malala's story, in her own words, for a younger audience and shows them the
worldview that allowed her to hold on to hope and to make her voice heard even in the most difficult of times.

This book can be read by you, the children or through turn taking round the group. Once the book has been
read go straight into creating a 'thought shower' as the story is powerful enough to engage children straight
away with this.

Thinking Time
Close your eyes and find that quiet space inside where you can be comfortable and
pay attention to the thoughts you are having about the story.

Question Time
Making
Children add their individual questions to the board and while this is happening children can
challenge questions that are similar and work together to create better questions.
Airing
Have questions on display alongside the stimulus for a period of time to
allow children to reflect on them before voting.
Voting
One sticker vote.

Critical
questioning (interrogating) and reasoning (evaluating)
(e.g. seeking meaning, evidence, reasons, distinctions and good judgements)

Concepts
bravery fairness confidence dreams honesty change

Philosophical Questions
Should everybody be treated fairly?
Does being brave mean that you can't show vulnerability?
Are dreams a reality?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Buddy Bingo
Using the Buddy Bingo sheet (or create your own) children move around the group finding people
who match up to the given statements. They must find a different person for each statement, names
cannot be repeated! Children write the people's names next to each statement once they have told
them it matches them.
Once a child has completed the grid they shout out 'Buddy Bingo'. You can then check through the
winning sheet by asking each child whose name is next to a statement whether it is true of them or not.
Resource – page 77

Stimulus

Social Justice
Text - Oxfam's Charitable Spend Resource – page 96-97
Extract taken from: Before you start raising money...An Oxfam Guide for Schools.

The extract details how Oxfam divides up its charitable spend of £213.2m. Show children all of the bullet
pointed facts so they can see how the money is divided up by percentage. This will no doubt have a big
impact on the children's thinking because of the proportional split. Once children have had time to reflect on
and if necessary discussed the information they have been presented with, ask the children to connect concepts
and expand on these through the Concept Stretcher: Big Ideas.

Thinking Time
Reflect on what has been created with the Concept Stretcher

Question Time
Making
Using the question quadrant to help them, each child writes their own question.
Airing
From the question quadrant take away any questions that the children didn't think were
philosophical and line up the remaining questions for children to view.
Voting
Double blind vote - close your eyes or head down - place your hand forward on the floor to vote.
Tally is written on the back of the question paper.

Collaborative
responding (communicating) and supporting (conciliating)
(e.g. building on each other's ideas, shaping common understandings and purposes)

Concepts
rights wealth responsibility proof truth fairness intention

Philosophical Questions
Should we be exposed to the truth about everything?
Are people's intentions relevant?
Should the world be a fair place?

First Thoughts
To begin the enquiry, the child or children who created the chosen question
share their reason for writing it with the group.

Community Builder

Thoughtful Thoughts
Pair the children up and ask them to sit opposite each other. One child thinks of an object and keeps
it in their thoughts. The other child has to guess what that object is.
They are not allowed to ask any questions but every time they guess wrong the thoughtful child can
give them a clue - e.g. 'It is an animal.' This continues until the object is guessed correctly.
Children can swap roles if time permits.

Stimulus

Conflict Resolution
Advert - Sainsbury's Christmas Advert (2014) Christmas Truce of 1914 during WW1 Resource – page 98-99
Link: https://www.literacyshed.com/the-christmas-truce.html

During the Christmas of 1914 at the time of World War 1, there was a truce between some of the British and German troops.
German Soldiers began singing Silent Night (Stille Nacht) and the British joined in. As soldiers emerged from their trenches
they warily met each other in No Man's Land. Here they played football, exchanged items of food and chatted together.

An introduction of the Christmas Truce can be given to the children first before watching the advert or it can
be viewed without preconceived ideas. After watching the advert show the children the two word cards
PEACE and CONFLICT.

Thinking Time
Ask children to reflect on the two words and to think about what emotions are forming inside of them.
They can write an emotion or emotions on post it notes and attach these to the words.

Question Time
Making
Once children have individually created a question they can move around and find other children
with similar questions which they can then develop into one.
Airing
Display questions around the room for children to walk round, read and discuss.
Voting
Blind vote - close your eyes or head down - place your hand forward on the floor to vote.
Tally on the front of the question paper.

Caring
listening (concentrating) and valuing (appreciating)
(e.g. showing interest in, and sensitivity to, others' experiences and values)

Concepts
peace courage bravery duty honour friendship

Philosophical Questions
Is it always a good thing to be brave?
Can we find peace within anything?
What is courage?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Egg-Box Ensemble
This activity can be done inside or outside...or both! Give each child a small egg box with six concepts,
one in the bottom of each section. You could use the concepts - beauty, change, frailty, greed, hope
and forever; or, of course, choose your own. The children then go and find six things that they think
connect to the concepts.
Once everybody has finished ask the children to form a circle and sit with their egg box ensemble in
front of them. Children then take it in turns to share what they have collected. Children can compare,
question or give their opinion about the chosen objects which will help them to see how we all have
different ideas surrounding concepts.

Stimulus

Conflict Resolution
Book - The Island by Armin Greder Resource – page 100
One morning, the people of the island found a man on the beach, where fate and ocean currents had washed his raft
ashore. When he saw them coming, he stood up. He wasn't like them.

Place an enlarged outline of the island in the centre of the circle with a pile of building blocks/Lego bricks next to
it. Read through the story of The Island with the children. After reading the story get the children to develop their
thinking by asking them what created the conflict in the story. Each time a child answers, they take a block/brick
from the centre and place it around the island. Once all the blocks/bricks have been placed and a wall has been
created ask the children to then think about what could have been the solutions to the conflict created. Each
time a child answers they take a block/brick away from the wall and place it back on the original pile.

Thinking Time
Ask children to represent their thoughts in a drawing and share these with the group.

Question Time
Making
Use concept stretchers to create questions from the concepts.
Airing
Sitting in pairs opposite each other - children read out their individual questions to their partner,
they discuss, then after a minute stand up and move down one place - repeat.
Voting
Weakest link method - Vote out questions they do not wish to discuss and give reasons for choices.

Creative
connecting (relating) and suggesting (speculating)
(e.g. providing comparisons, examples, criteria, alternative explanations or conceptions)

Concepts
curiosity frailty choices hatred humility acceptance tolerance

Philosophical Questions
Should we be curious about others?
Can you respect somebody you don't like?
Should we accept how others are?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Jumbled Joints
This activity involves the children being joined together in a jumble and working together to
untangle themselves. The children stand in circles of around 7-8 so they are facing each other. They
then have to join hands with somebody else. Each of their hands must be joined to a different person
and they can't be joined to the person next to them.
Once the children are all joined together they then have to keep hold of each other's hands and
untangle themselves so they create a circle at the end. It is ok if you finish the activity facing
outwards or your arms and hands are facing the wrong way as long as they are not crossed!

Stimulus

Diversity
Images - Hungry Planet: What the World Eats - Peter Menzel and Faith D'Aluisio Resource – page 101
An illustrated journey around the world that shows what families spend on food in a week.

Group the children so each group has a photograph from the book. Allow the children to view the
photographs so they are able to look at them in detail. Ask for children's responses to the images - these can
be written on a board so children can refer back to them later on. Notice any patterns emerging from their
initial thoughts. Ask one child from each group to read out the detail underneath the photograph to the other
groups. Place a long rope (or similar) on the floor and get the children to work together to place their
photograph on the rope. You may want to give them a criteria for placing their photographs such as 'most
spent' to 'least spent' or leave it open for the children to decide.

Thinking Time
Once placed ask the children to pair up and share their thoughts before changing partners and sharing again.
This can be repeated as many times as you wish before leading into question making.

Question Time
Making
Ask children to say a word relating to the stimulus and use these to generate questions.
Airing
Everybody places their questions on their chairs then children rotate round to read them.
Voting
Use a continuum line on the floor with 'answer' and 'no answer' at either end. Teacher says
each question and children stand on the line. Question wins with the most children at
the 'no answer' end of the line.

Collaborative
responding (communicating) and supporting (conciliating)
(e.g. building on each other's ideas, shaping common understandings and purposes)

Concepts
riches poverty contentment purpose need want familiarity

Philosophical Questions
Is needing something and wanting something the same?
Should we be given the foods we need and only buy the foods we want?
Should we all eat the same food?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Pick the Place
On the floor have the selection of photographs from around the world. Say the following statements
to the children: Pick the place you would most like to visit. Pick the place you would like to find out
more about. Pick the place you would like to live. Pick the place you would like to go to on your
own. Pick the place you would like to go to with somebody. Pick the place that you know something
about. Pick the place you would not like to go to.
Each time children pick a place choose somebody to ask another child
why they made the choice they did.
Resource – page 78-83

Stimulus

Diversity
Images - Who would you choose to be your friend? Resource – page 102-105
A selection of photographs showing children's smiling faces

Display the photographs of the children around the room and ask your children to take the time to view each
one. Then pose the question - Who would you choose to be your friend? Allow the children some time to think
and look at the pictures again if they need to. Ask children to stand next to the picture of the child they would
choose to be their friend. Children can then volunteer their reason for choosing that child. Allow some thinking
time after the reasons have been given before asking children for a word relating to their thinking. One child
can bring each photograph to the centre of the circle. You may want to group them by popularity or 'chosen'
and 'not chosen' but be aware this may lead the children's questioning in a different direction.

Thinking Time
With the photographs in front of them ask children to share an emotion connected to their thoughts.

Question Time
Making
Children add their individual questions to the board and while this is happening children can
challenge questions that are similar and work together to create better questions.
Airing
Display all questions - link similar ones together, sort them out,
whittle them down until you have the most important ones.
Voting
One sticker vote.

Caring
listening (concentrating) and valuing (appreciating)
(e.g. showing interest in, and sensitivity to, others' experiences and values)

Concepts
friendship loyalty acceptance caring familiarity happiness difference

Philosophical Questions
Should you always be loyal to a friend?
If you accept somebody's friendship do you accept everything about that person?
What is the difference between a friend and a best friend?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Interesting Items
Put together a selection of interesting items that the children can choose from. Display them in the
centre of the circle and give the children a pencil and piece of paper each. Ask the children to choose
an item and make a list of three things they could use that item for. Tell them to get creative with
their ideas! Children can share their list with everybody else or they could group themselves together
with other children who chose the same item as them and discuss their ideas together.
They could then combine some of their ideas of usage
together to come up with an even more creative use!

Stimulus

Diversity
Book - Here We Are - Oliver Jeffers
Our world can be a bewildering place, especially if you’ve only just got here. Your head will be filled with questions, so
let’s explore what makes our planet and how we live on it. Some things about our planet are pretty complicated, but
things can be simple, too: you’ve just got to be kind.

Start on the page which begins.... On our planet, there are people .... and read through and over to the page
that ends with....but don't be fooled, we are all people. Show children the page with the illustrations of people
on and give them time to look at it in detail. You may want to photocopy the pages so groups of children can
see it more clearly. After this ask the children to say a word each from their thoughts about the illustrations.
Then in the circle pass a small mirror to a child, ask them to look in it and then pass it on for every other child
to do the same. This will allow the children to see that they are one of the people on the pages too. Place the
illustrations in the centre of the circle alongside the mirror.

Thinking Time
Children share their thoughts by taking turns around the circle.

Question Time
Making
Use Nick Chandley's question framework:
My first question is... Which leads me to think... Which makes me wonder...
Airing
Hot Spot - Have a red circle in the centre - children are allowed on the hot spot, if it's vacant, to
present their question to the group.
Voting
Stand in a circle facing outwards with your hands behind your back - thumb up once to vote.

Creative
connecting (relating) and suggesting (speculating)
(e.g. providing comparisons, examples, criteria, alternative explanations or conceptions)

Concepts
identity diversity difference belonging tolerance respect

Philosophical Questions
Do we all deserve respect?
How do we belong to something?
Why is our identity important?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Thought Track
Place a length of string, rope, or even better, a train track on the floor with the words 'agree' and
'disagree' at either end. Read out statements to the children and ask them to stand on the track as to
whether they agree or disagree with them. Ask children their reasons for placing themselves where
they have. Ask children if they feel they would like to move after listening to somebody else's thought
about the statement and question why they made that decision.
Statements can be linked to the stimulus you are using later on in the session
or linked to an area of global learning.
Resource – page 84-86

Stimulus

Sustainable Development
Images/Book - There you go! - by Oren Ginzburg Resource – page 106
The background to this story is about protecting the Tribal Peoples around the world from others trying to take over
their land and resources for development. For further information look at the Survival International website:
www.survivalinternational.org
The story follows two men's attempts to change a village into a ‘’sustainable’’ village while creating something else
altogether different from where they began.

This story is best used as images which the children can interpret along the way. If you want to read the story,
use the word definition resource available to support children's understanding. Once the images have been
viewed or the book has been read the children may need time to discuss their understanding of the story.

Thinking Time
Create a 'thought gallery' which can be displayed alongside the images.
The gallery can contain children's thoughts - written or illustrated.

Question Time
Making
In pairs write a question.
Airing
Have questions on display alongside the stimulus for a period of time
to allow children to reflect on them before voting.
Voting
Give children three stickers to vote 3 times.

Critical
questioning (interrogating) and reasoning (evaluating)
(e.g. seeking meaning, evidence, reasons, distinctions and good judgements)

Concepts
change leadership guidance growth fairness dictatorship

Philosophical Questions
Is change always needed to make things grow?
If things are sustainable do they need to develop?
Do we need people to aspire to?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Teamwork Tale
Children sit in a circle and attempt to complete a teamwork tale. One child begins the tale - you can
assist with starting them off or you could start the tale yourself. Once the tale has begun the children
add on a sentence each until the tale is complete.
This can be done by either going round the circle so each child adds on to what the previous child
says or children can volunteer to add on their sentence at any time.

Stimulus

Sustainable Development
Images and Text - Global Breakfast Resource – page 107-114
"Before you finish eating breakfast in the morning you've depended on more than half the world..." Martin Luther King

Display this quote alongside a selection of breakfast foods - these can be photographs or the real thing! To
begin with, listen to the children's reactions to the quote and the display of food. From this, start to engage
everybody into the discussion. Ask questions such as: What do you think this quote means in relation to what
you can see? How have we depended on more than half the world? Where do you think some of this food has
come from? What do you think are the ingredients in some of this food that has come from another country?
Why do you think this? How do you think it got here? Is there a chain of events that leads to you being able to
eat that food for your breakfast? How many people do you think it took to get that food onto your breakfast
table? Do you think buying that food will have an effect on other people's lives? The labels provided can be
added to the images as the discussion moves along.

Thinking Time
Children share their thoughts with the people either side of them.

Question Time
Making
Using the question quadrant to help them, each child writes their own question
Airing
From the question quadrant take away any questions that the children didn't think were
philosophical and line up the remaining questions for children to view.
Voting
Vote as many times as you wish.

Creative
connecting (relating) and suggesting (speculating)
(e.g. providing comparisons, examples, criteria, alternative explanations or conceptions)

Concepts
growth responsibility dependence consequence consideration familiarity

Philosophical Questions
Do we always need to depend on other people?
How does our consideration affect others?
Does familiarity always bring us comfort?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Arrangement with Agreement!
Without speaking to each other children work together to arrange themselves in a line by their
height. Once they have mastered this they can then try and arrange themselves by their birthday
month, age or even their shoe size!
After the activity the children can discuss what worked and what didn't work
about the process of communicating without talking.

Stimulus

Sustainable Development
Image - A Consequence Diagram Resource – page 115
For this stimulus children can either create their own Consequence Diagram
or use the one provided in the resources.
On a large piece of paper have written in the centre "I will only buy locally grown fruit and vegetables." From
here children then add on the positive and negative consequences of carrying out this action. These can be
written in two colours to distinguish which is which. Children can add onto what somebody else has written
down or start a thread of their own. Once the diagram has been completed allow children some time to view
it and consider their thoughts.

Thinking Time
The children can write or draw their thoughts on paper and place them around the Consequence Diagram.

Question Time
Making
Use concept stretchers to create questions from the concepts.
Airing
Ask individuals to read out their question and give their reasoning behind it.
Voting
Use a continuum line on the floor with 'answer' and 'no answer' at either end. Teacher says each
question and children stand on the line. Question wins with the most children at the
'no answer' end of the line.

Collaborative
responding (communicating) and supporting (conciliating)
(e.g. building on each other's ideas, shaping common understandings and purposes)

Concepts
reliability intention consideration knowledge opportunity community
responsibility

Philosophical Questions
How do consequences influence us?
Are we aware of our responsibilities?
Is it possible to consider something all of the time?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

A Common Collaboration
Children move around the room until they meet another child. They shake hands, say hello and start
a conversation to find something that they have in common. Once they find out what that thing is,
they thank the person and move onto the next.
This keeps going until you notice the conversations drying up!
Children can then share things they have in common with other children in the group.

Stimulus

Interdependence
Images - Social Media Icons for Facebook, Snapchat, Instagram and Twitter displayed and a globe
Resource – page 116-119
Have the social media icons placed in a circle for the children to see. Ask the children if they know what these
icons represent. Label each one when the children answer. Tell the children they are all platforms of social
media. Check that all children understand what is meant by this before you proceed. Ask the children why we
use these social media apps. Have any of them used them? Or something similar?
Place the globe at the centre of the circle of social media icons. Ask the children if by placing the globe it has
made them view the icons differently. What connections did they make between the two?

Thinking Time
Children pair up, share their thoughts, change partners and share again. Repeat the process.

Question Time
Making
In a group write a question.
Airing
Have a continuum line on the floor with 'research' at one end and 'reflection' at the other. Ask
children to place their questions on the line. Questions can be moved through discussion.
Voting
Double blind vote - close your eyes or head down - place your hand forward on the
floor to vote. Tally on the back of the question paper.

Caring
listening (concentrating) and valuing (appreciating)
(e.g. showing interest in, and sensitivity to, others' experiences and values)

Concepts
privacy sharing domination familiarity belonging lonely friendship

Philosophical Questions
Do we belong if we feel connected?
How much do we need to know about another person?
Does social media bring us closer together?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Concept Creations
Give children a concept to think about. On a piece of paper children draw what they think that
concept would look like. Get them to think about colour, shape and size. Once completed, children
can group their creations together on a display and look at their diversity.
Another way to do this activity is to allow children to choose a concept for themselves before drawing
what they think it would look like. They could then show their drawing to the other children and
they have a go at guessing what the concept is.

Stimulus

Interdependence
Object and Text - Apples and their journeys Resource – page 120-121
Display the apples in a large circle with their statements facing outwards. The children sit in a circle around the
outside of them. Give the children time to read the statement in front of them before asking them to stand up
and move one or two chairs to the right and sit down again. Each time they do this they are able to see each
of the apples and read the statement next to it. After reading all the statements ask the children "Which apple
would you buy?" Allow children time to discuss their responses with the rest of the group.

Thinking Time
Children say what their 'key idea' is from the discussion.
These can be used to 'unlock' their thoughts ready for question making.

Question Time
Making
Children write their question individually, then group children to share their questions and write one
between them.
Airing
Display questions around the room for children to walk round, read and discuss.
Voting
Hand up to vote for one question.

Creative
connecting (relating) and suggesting (speculating)
(e.g. providing comparisons, examples, criteria, alternative explanations or conceptions)

Concepts
responsibility need consideration dependence growth consequence
availability

Philosophical Questions
How does availability affect us?
Do we always want something we can't have?
Do we always depend on something?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

This or That?
Just a different name for the game 'Would you rather...?' There are lots of available resources online
for this activity or you can create your own. An example could be - Would you rather ... speak bits of
every language ... or ... speak fluently in one language? Have the cards laid out on the floor face
down in the middle of the children. Ask a child to select a card and read it out. You ask the children
which one they would choose - this or that? Once they have decided they can give reasons for their
choices and other children can question why the child made that choice.
An alternative is for you to read out the options and the children share their responses.

Stimulus

Values and Perceptions
Images and Object - A small handheld mirror and photographs of trees Resource – page 122-130
Take the children outside and ask them to hold their mirrors horizontally in front of them. Ask them to look
into their mirrors and allow themselves to see things from another perspective. What do they notice above
them? Are they seeing things from a different angle? Are they looking at something they hadn't noticed
before? Is their view the same as the person's next to them? or across from them? Introduce children to the
word 'perception' and discuss what it means - the ability to become aware of something through the use of
our senses / the way in which something is regarded, understood or interpreted. Show children the photographs
of the trees from above and ask them their thoughts. Then show them the photographs of the trees from
below and ask if their perception of them has changed and if so why?

Thinking Time
Close your eyes and find that quiet space inside where you can be comfortable and
pay attention to the thoughts you are having about the stimulus.

Question Time
Making
Ask children to say a word relating to the stimulus and use these to generate questions.
Airing
Sitting in pairs opposite each other - children read out their individual questions to their partner,
they discuss, then after a minute stand up and move down one place - repeat.
Voting
Blind vote - close your eyes or head down - place your hand forward on the floor to vote.
Tally on the front of the question paper.

Critical
questioning (interrogating) and reasoning (evaluating)
(e.g. seeking meaning, evidence, reasons, distinctions and good judgements)

Concepts
imagination pleasure consideration fragility change beauty

Philosophical Questions
How big is your imagination?
Is there fragility in beauty?
If something beautiful changes is it still beautiful?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

Statement Selection
Read out the following statement to the children: I can freely choose to... Ask the children to
complete it by writing their response on a piece of paper. When they have written it down they can
place it in a container in the centre of the circle. Once all children's responses are in children can then
pick a response out of the container and give their own view of it.
If a child wants to question or challenge what is written down they can
ask who wrote it and find out their reasoning.
Resource – page 87

Stimulus

Values and Perceptions
Book - Last Stop on Market Street by Matt de la Pena Resource – page 131
CJ and his grandma take a bus ride together, discovering the beauty and wonder of their vibrant neighbourhood.

Read through the story with the children showing the illustrations along the way.
Have in the centre of the children one large circle with a smaller one inside of it. Starting with the smaller one,
ask the children for concepts relating to the story and write each one on a piece of paper and place in the
centre. Once you have several words, ask the children for words that link to the ones they have just thought of.
Repeat procedure and place these words in the outer circle. Now ask children to discuss between them what
they think about the links that have been made between the words. Can they see any further links?

Thinking Time
Ask children to illustrate on paper the links they have made before sharing them with the group.
Can children make links between each other's drawings?

Question Time
Making
Once children have individually created a question they can move around and find other children
with similar questions which they can then develop into one.
Airing
Hot Spot - Have a red circle in the centre - children are allowed on the hot spot, if it's vacant, to
present their question to the group.
Voting
Display questions around the room. Children vote by standing next to the question they choose.

Critical
questioning (interrogating) and reasoning (evaluating)
(e.g. seeking meaning, evidence, reasons, distinctions and good judgements)

Concepts
reality beauty imagination joy envy contentment

Philosophical Questions
Does envy always mean that we want something?
Can we see joy in everything?
How do we become content?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

Community Builder

A Viewer's View
Give each child a piece of card with the middle cut out so it can be used as a viewer. These can be
shaped as you wish. This activity is best done outside but you can get creative inside and also use
your viewer to look through an actual window at the outside world!
Ask the children to look through their viewer for something they think is beautiful...something
they think is ugly...something that brings them happiness...something that brings them
sadness...something they find interesting...something they find boring...something they
care about...something they don't care about.
Children can share their thoughts as the activity moves along.

Stimulus

Values and Perceptions
Image and Text - Photograph of Rita Ora with the words 'asylum seeker' 'refugee' 'migrant' and
'British citizen' Resource – page 132-139
Display a photograph of Rita Ora alongside the words listed above. Ask children if they know who the person
is in the photograph. Give children access to some counters. Ask them which words they think apply to Rita
Ora and when they have decided place their counters on the words. If anybody is unsure, they don't have to
place any counters. Discuss with children their choices. Turn over the words to show children their definitions.
After a discussion about their meaning, ask if any children would like to change their mind and move their
counters. Listen to reasons behind any changes that are made. Following this, tell the children that Rita Ora
was an asylum seeker and became a refugee before becoming a British citizen.

Thinking Time
Children write their thoughts on paper and display them around the stimulus.

Question Time
Making
In groups create any kind of questions based around the stimulus and write them on a sheet. Rotate
groups around the sheets and ask the children to categorise the questions by whether they are
factual, open, closed or philosophical.
Airing
Everybody places their questions on their chairs then children rotate round to read them.
Voting
Weakest link method - Vote out questions they do not wish to discuss and give reasons for this.

Caring
listening (concentrating) and valuing (appreciating)
(e.g. showing interest in, and sensitivity to, others' experiences and values)

Concepts
truth assumption change empathy knowledge identity

Philosophical Questions
Is our view of something as important as somebody else's?
Can we change our view about anything?
Do we judge people without knowing them?

First Thoughts
To begin the enquiry, the child or children who created the chosen
question share their reason for writing it with the group.

The Dialogue
The dialogue created from the children's chosen question is a time for facilitators to step
back and let the children lead as much as possible.
During the dialogue, as a facilitator, keep track of the direction it is going in. You may
want to do this by jotting down key ideas. This will help you to focus on the trails of
thought the children are having and whether you need to step in and pose a question to
clarify something or connect ideas together. This isn't an opportunity for you to take over, it
is for you to support the children's thinking and keep it focused on the dialogue. This then
develops their speaking and listening skills alongside valuing and respecting each other's
thoughts.

Helpful Hints
When children take part in a dialogue there are many skills for them to learn which
underpin its progress. Making these skills a focus before a session starts can help children to
develop them when a session is taking place. These skills can be based around thinking,
speaking, collaboration or listening. Use the review at the end of the session to reflect on
how those focus skills were developed.
Children generally sit in a circle for a P4C session allowing everybody to be equal within the
group.

To aid turn-taking during the session you could try some of the following ideas:
A child can only speak when they have hold of an object.
A child can place their hand into the circle when they wish to speak but can only do this
once someone else has stopped speaking.
The last person to speak chooses the next person to speak.
Children are given three counters at the start of a session. They can't use more than 3 but
they must use them all. If they wish to speak they place one of the counters into the circle.
This encourages quieter children to participate more and slow down some children from
jumping in all the time.
On the following page you will find some questions which may be useful to you as a
facilitator. They can be used as and when you need them depending on your focus and
judgement of the children's dialogue.
As a facilitator, make the judgement on when you feel the dialogue needs to come to a
close if it hasn't happened naturally.
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Questions to Aid Facilitation
Questions to Aid Facilitation

Exploring Alternative Views
Exploring
Alternative
Views
Is there another
point of view?
Seeking Evidence

IsCan
there
another
point of way?
view?
you
put it another

Seeking
How
do youEvidence
know that?

it another way?
Are youCan
andyou
s/heput
contradicting
each other?

How makes
do youyou
know
What
saythat?
that?

Areisyou
s/he contradicting
each
other?
What
theand
difference
between your
view
and...?

What
makes
say that?
What
is youryou
evidence?

What is the difference between your view and...?

What are
is your
evidence?
What
your
reasons?
Whatmakes
are your
What
youreasons?
so sure?
What makes you so sure?

Clarifying
What reasons doClarifying
you have for saying that?
What reasons
doyou
youmean
have for
saying that?
What do
by that?

Scaffolding

do you mean
by that?
CanWhat
you explain
more about
that?

Scaffolding
What do
you think about...?

Can
youyou
explain
more about
that?
Have
an example
of that?

What
doisyou
What
the think
reasonabout...?
for...?

Havemakes
you anyou
example
What
so sureofofthat?
that?

What
is the
reason
for...?
If...then
what
do you
think
about...?

What
makes
youyou
so sure
of that?
What
makes
say that?

If...then
do you
think
about...?
You what
said...but
what
about...?

What
saythat?
that?
Why makes
do youyou
think

You said...but what about...?

Why
do you think that?
Why...Why...Why?
Why...Why...Why?

Evaluating
Evaluating
Who can summarise
the main points for us?

Testing Implications

Who
can summarise
theour
main
pointshas
for us?
Can anyone
say where
thinking
taken us?
Can anyone say where our thinking has
taken new
us? ideas have developed?
What

Implications
IsTesting
that consistent
with...?
Is thatbe
consistent
with...? of...?
What would
the consequences
What
consequences
of...?
Howwould
wouldbe
wethe
know
if that is true?

What
new ideas have developed?
If... why...?

How
wetest
know
is true?
Howwould
can we
thatifinthat
practice?

If... why...?

How can we test that in practice?
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Final Thoughts
When the dialogue has been drawn to a close, it is important for the children to have a few
moments to collect their thoughts before expressing what their final thoughts are. You can
pick from the ideas below how you would like the children to communicate this to the
group.

•

Draw a picture to represent your final thoughts and show it to the other people in
the group. You can give an explanation of your drawing or just show it.

•

Using a coloured shoe-lace form a shape on the floor in front of you that represents
how you are feeling at the end of the enquiry. Ask children to explain the connection
between their feelings and the shape created.

•

Give each child a lump of modelling clay (or similar) and ask them to shape it to
show how they are feeling after the enquiry. Children can mould their modelling
clay to represent an emotion or a thought. These can be shared with the group.

•

Children draw a picture to represent their final thoughts. One child begins by telling
the group their final thoughts while showing their picture. Once they have spoken,
they then place the picture in the centre of the circle. The next child to speak will be
whoever feels that their final thought connects to the previous one. Each child takes
it in turn until everybody has had a go. It's okay for several children's thoughts to
connect.

•

Beginning with one child, say a word to represent your final thought. The person
sitting next to them then says their word. This continues around the circle until
everybody has spoken.

•

Using a ball (or something that rolls - a globe!) children pass to each in the circle and
say their final thoughts. The ball can be passed to any child who places their hand on
the floor in front of them to show they would like to share their thoughts.

•

Children use the Thinking Cloud to write their final thoughts in. These can be
displayed and read by the children in their own time at the end of the session giving
them time to reflect individually. Resource – page 140

•

At the end of the enquiry use the final thoughts time to ask children if there are
other questions they would like to ask that may have come up for them during the
enquiry. As the children share these questions, write them down so they can refer
back to them later if you wish to explore their answers in another sessions.
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•

Using a passable object children take it in turns around the circle to say their final
thoughts. When the object comes to them and they don't want to share, they simply
say 'pass' before handing it to the next child. Children can say a word or a sentence
when they are holding the object.

•

On a large piece of paper in the middle of the circle children draw a shape to
represent how they are feeling at the end of the enquiry. They may want to colour
the shape or connect it to somebody else's. Allow the children to naturally talk to
each other as they are drawing so they can decide how to connect with others.
Display the finished drawing on the wall for the children to reflect on for the rest of
the day.

•

Have available the Sentence Starters for children to choose from so they can use
them to share their final thoughts with the group. Some children may keep their
responses short but try to encourage development of their thoughts by asking for
reasons for their answers. Resource – page 141-142

•

Create a web of thoughts. Ask the children to stand in a circle and give one child a
ball of string. They hold the end of the string in one hand and with the other they
throw the ball over to another child. Before they throw the ball they say what their
final thought is. If each child holds the unravelled string in one hand before throwing
the ball with the other by the end they will have created a web of thoughts. When
completed the children can place their web down onto the floor and have some
time to reflect on what has been said before the string is wound back up again
ready for the next time.

Children's final thoughts are shown using coloured shoe-laces to represent
how they were feeling at the end of an enquiry.
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Review
At the end of an enquiry a review can be carried out straight away, after a short break or
during the following day. A review is basically a time to reflect on the enquiry and discuss
what went well, what we could improve on and what we could change for next time. If
you had a focus which was discussed at the beginning of the session now is the time to
review it, for example, if your focus was on how to use one of the 4 Cs, such as 'caring', ask
children how they responded to that during the enquiry.
You can pick from the ideas below how you would like the children to communicate in the
review process.

What went well? ... Even better if ...
Ask the children to finish off the sentences above with their review of the
enquiry.

Plus, Minus and Interesting
Children give a plus (positive) response to the enquiry. A minus (negative)
response to the enquiry and say something that interested them about the
enquiry.

2 Stars and a Wish
Children say two things that went well - 2 Stars - and one thing they 'wish' to
improve on.

3, 2, 1
Say three things you have learnt from the enquiry. Two things that you thought
were important from the enquiry and one question you may have about
something from the enquiry.

Clear and Cloudy
Say something that you felt was really 'clear' to you today from the enquiry.
Add on something that didn't feel as clear to you, that may have left your
thoughts a little 'cloudy'.
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Traffic Lights
Have the colours of the traffic lights on display. Children choose a colour they
would like to respond to and share this with the group. Green - successful.
Amber - improvement. Red - change.

All About Me!
Children sometimes need to reflect on themselves during a review so they can
see how they have participated in an enquiry. Ask children what they noticed
about this. How much did they speak? listen? respond?

Something
Ask children to respond to the follow statements - Something I did well ...
Something I could improve ... Something somebody else did well ...

Exit Ticket
Children write down their review of the enquiry on a piece of paper. These are
then popped into a box when the children exit the room (or session). As the
facilitator, you then read all the reviews and summarise them for the children
at the beginning of the next session so you can use them as the new learning
focus.

Try or Not to Try? - That is the Question
Ask the children - What can we try to do better in the next session? and What
can we try not to do in the next session? Discuss and reflect on children's
responses.
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Reflection
Time can be spent in the review reflecting on the four aspects of thinking and how they
were used during the enquiry. The following questions can be used to facilitate this:

Critical
Did we look for evidence?
Did we make decisions based on good reasons?
Did we challenge each other's ideas?
Did we give reasons for our ideas?

Collaboration
Did we all try and join in?
Did we share our ideas?
Did we help each other to express our ideas?
Did we build on each other's ideas?
Did we try to understand others points of view?

Caring
Did we listen attentively to each other?
Did we treat others' ideas with respect?
Did we speak one at a time?
Did we care about the task?

Creative
Did we try to make connections between
ideas?
Did we find examples and comparisons?
Did we look for and discuss alternative ideas?

Questions taken from 21stcenturylearners.org.uk
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Response
How children respond after a session has finished can play an important part in their
subsequent learning. By continuing their thinking and bringing it into different aspects of
their life it can really help to embed the skills, knowledge and attitude they develop during
the philosophy sessions.

Some ideas to get you going:
•

Have a space or board in the classroom that children can use to display their
thoughts and responses to things that are going on in the classroom, in school, in
their country, in the world. Anything that is provoking their thinking, whether it be
positive or negative, and they want to share it with others.

•

Children each have a 'Thought Book' which they can use to jot down any thoughts
they are having during the day that they have become aware of and want to
respond to. Doing this really helps children to focus on what is going through their
mind and noticing what their thought patterns are.

•

Children can be given the opportunity to share their philosophy session with the
people at home. After each session the children can write the question that was
used into a book that can then be taken home. This can be shared with who they
would like to share it with and their response can either be written in by the child or
person they were talking to.

•

Using a stimulus that relates to the children's current classroom work can then make
it easier to continue their thinking and ideas. Let them find out more and steer their
own learning in the process.

•

Display the stimulus used during the enquiry and the questions that were generated
from it. Give children the opportunity to respond to this during the week. They
might want to add onto the display with additional thoughts, ideas, discoveries and
work they have done. These could come from objects, text, drawings etc.

•

Display the question used in the enquiry for a week. During this time children can
add around it questions that have come up from the question used. This can then
be used for another enquiry or a way to find out more and continue children's
thinking and learning.
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Concept Stretchers
Concepts are not always easy things to understand so sometimes it is a good idea to stretch
your ideas about them - which you can do with these concept stretchers!
What is a concept?

A concept is something that is detached from
our human senses. It cannot be touched,
seen, heard, tasted or smelled. A concept
cannot be illustrated by a concrete object.
So now you know that part... here are a load of them you can use during your sessions!

Ability

Coincidence

Determination

Acceptance

Comfort

Dictatorship

Adventure

Compassion

Domination

Ambition

Confidence

Dreams

Awe

Conscience

Duty

Barriers

Consequence

Empathy

Beauty

Consideration

Enthusiasm

Belief

Contentment

Envy

Belonging

Co-operation

Failure

Bravery

Courage

Fairness

Brilliance

Courtesy

Faith

Brutality

Curiosity

Familiarity

Calm

Death

Favoritism

Caring

Deceit

Fear

Chance

Dedication

Forever

Change

Defeat

Forgiveness

Chaos

Democracy

Fragility
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Frailty

Life

Promises

Freedom

Loss

Proof

Friendship

Love

Purpose

Generosity

Loyalty

Reality

Greed

Luck

Respect

Growth

Luxury

Responsibility

Guidance

Maturity

Riches

Happiness

Memory

Rights

Hatred

Mercy

Risk

Honesty

Misery

Self Control

Honor

Modesty

Selfish

Hope

Motivation

Sharing

Humility

Need

Slavery

Hurt

Opportunity

Success

Ideals

Ownership

Sympathy

Identity

Patience

Temptation

Imagination

Patriotism

Thoughtfulness

Integrity

Peace

Tolerance

Intention

Peculiarity

Trust

Jealousy

Perseverance

Truth

Joy

Pleasure

Vanity

Judgement

Poverty

Victory

Justice

Pride

Warmth

Kindness

Principle

Weakness

Knowledge

Privacy

Wealth

Leadership

Privilege

Wisdom
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Concept Stretchers
Concept Target: real and not real
Place the words 'real' and 'not real' in consecutive circles as shown:

real

not real

In groups children use the consecutive circles and the cards below to place them where they
think they might be in relation to being 'real' or 'not real'.
This Concept Target can be used with any positive and negative aspect of a concept e.g.
beautiful - not beautiful or important - not important.

angels

now

a dream

your
reflection

a duck

a plastic
duck

a drop of
the future a memory water in
the sea

a pencil

friendship

fairies

the pain
of a fish

a star

your mind

fear

a tree

music

your brain

the sun
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Concept Stretchers
Template for Concept Target
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Concept Stretchers

Concept Line: courageous
Children are given a selection of statements which they place along the concept line with a
view of whether they think they are more courageous or less courageous.

more courageous

less courageous
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Concept Stretchers
Concept Collisions: beautiful and precious
During this activity children can explore the relationships between two concepts.
Use the words 'beautiful' and 'precious' as an example and once the children understand
how to do the concept collision, they can begin to select their own concepts to use.

all precious things are beautiful
all beautiful things are precious
no precious things are beautiful
no beautiful things are precious
some precious things are beautiful
all beautiful things are precious
some things are beautiful
some things are precious
some things are beautiful and precious
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Concept Stretchers
Concept Building: big ideas
This activity can be used during a philosophy session to help children with the question
making process.
In the centre of the circle, children write their 'big ideas' from the stimulus. These will be the
concepts that have come up for them. In the outer circle children then write words that link
to the concepts from the inner circle. Then around the outside children can use the
connections between the two words to form a philosophical question.

difference

change

Philosophical questions:
Does difference always create change?
Can change always make a difference?
What difference does change make?
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Concept Stretchers
Concept Play: how you interpret a word
Present the children with a root word and ask for its meaning. Add on suffixes and prefixes
and ask for the word's meaning with the changes.

own - owning - ownership - owned
belong - belonging - belonged
patient - impatient - patiently - impatiently
Use this activity to challenge how we can interpret a word and how its meaning can
change through the context it is used. This activity allows children to become clearer in their
thinking and lets them see how language plays an important part in our understanding.

Words to explore further:

calm
comfort
trust
forgive
faith
respect
thought
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Concept Stretchers
Concept Spectrum: fairness
This activity allows children to broaden their understanding of concepts by thinking about
them in different contexts. Show children the concept spectrum using the example of
fairness before you try out other words.

synonyms

phrases

examples

synonyms
phrases

same as...

things you might hear...

examples

specific instances...

connections

how it links to life...

connections

...equality, justice, balance, equal
...all's fair in love and war, Fairtrade, fair
enough, that's not fair! it's not fair
...one person one vote, education for all
...democracy, sharing
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The Question Quadrant
You can use any type of straight line to create your quadrant or for a slight variation you could
use four hoops.

questions
about the
story

use your
imagination

look and see

open
questions

closed
questions

ask an
expert

thinking
questions

questions
beyond
the story

The quadrant is laid out as shown so it can be used as an aid for categorising the children's
questions once they have been written. It is a way of helping children work towards writing
'thinking questions' .
An example of some children's questions from the book The Island and where they would be
placed in the quadrant:
Look and see - Why did the people make the man leave their island?
Use your imagination - Why had the man come to the island?
Ask an expert - How long can a person survive without food?
Thinking question - Are our assumptions valid?
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The Question Quadrant

A way to get children working towards more philosophical questions is to say to them - If
somebody walked into this room now, would they be able to respond to that question having
not seen the stimulus?
This can help them to move away from the story and into the bottom right of the quadrant
where thinking questions are created.

This method, created by Nick Chandley, can also help children with developing philosophical
questions:

My first question is ...
Which leads me to think ...
Which makes me wonder ...

An example of how a child's thinking can develop through this method:

My first question is ... why did the people make the man leave the island?
Which leads me to think ... why did the people assume the man was a danger to them?
Which makes me wonder ... are our assumptions valid?

?
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Community Builder - Question Quandary
The main question words we use are:

What

Why

When

How

Where

Who

When, Where and Who usually begin a closed question, whereas How and Why usually
starts off a more open ended question.

Other question starters to explore:

Can

Does

Will

Could

Did

Would

Shall

Should

Must

Having these question starters available to children within a session can help them to
define their questions and explore how a question can change because of the words we are
using at the beginning.
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...recycles.

...eats vegetables.
...has slept in a tent.

...has been on a boat.

...smiles a lot.

...likes to shop.

...likes to read.

...can dance.

...has blue eyes.

...helps at home.

...knows somebody in a
different country.

...likes sleeping.

...doesn't have a pet.

...likes playing outside.

...does not like pasta.

...likes rugby.

Buddy Bingo - Find a buddy who...

Community Builder - Buddy Bingo

Project financed by the European Union

Community Builder - Pick the Place
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79
Font is Aller Display
and Futura Standard

Project financed by the European Union

Community Builder - Pick the Place

80
Font is Aller Display
and Futura Standard

Project financed by the European Union

Community Builder - Pick the Place

81
Font is Aller Display
and Futura Standard

Project financed by the European Union

Community Builder - Pick the Place
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Community Builder - Pick the Place
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agree

Community Builder - Thought Track
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disagree

Community Builder - Thought Track
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I know a lot about the world

I am really good at something

I am happy

I am thoughtful

I care about what people think

I am important

I think change is good

I know how to be respectful

I have a responsibility for my actions

We are all different

We are all the same

We should all belong to something

We should all be allowed to do what we want

I like playing in my neighbourhood

School is important

I have lots of friends

Thought Track Statements

Community Builder - Thought Track
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I can freely
choose to...

Community Builder - Statement Selection

87
Font is Aller Display
and Futura Standard

Project financed by the European Union

Global Citizenship - Diamond 9 - Global Citizen Statements
Global Citizenship - Diamond 9 - Global Citizen Statements

I try to
I try to
understand
understand
what other
what other
people
are
people
feeling. are
feeling.
I am as
I am asas
important
important
everyone as
everyone
else.
else.

Everyone
elseEveryone
is equal
else
equal
to meisbut
to me but
different
different
from
me.
from me.

I know what
what
isI know
fair and
fairand
and
notisfair
and
trynot
to fair
do the
right
try tothing.
do the
right thing.

I look after
the after
I look
environment
the
and don't
environment
waste
andthings.
don't
waste things.

I have my
own
ideasmy
I have
but own
can alter
ideas
them
if I alter
but can
choose
to.if I
them
choose to.

I try to help
others
and
I try to
help
not
fight
others and
with
them.
not
fight

with them.
I want to
learn more
I want to
about the
learn more
world.
about the
world.

I think I can
change
I think I can
things in the
change
world.
things in the
world.

Ideas from www.learning.org and Introduction to being a global citizen
www.teachers.org.uk
Ideas from www.learning.org and Introduction to being a global citizen
www.teachers.org.uk
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Global Citizenship - The Plastic Whale
Story taken from: https://news.sky.com/feature/sky-ocean-rescue-a-plastic-whale-10917187#the-story-of-theplastic-whale

The story of the plastic whale
Thomas Moore, Science Correspondent

A stranded whale that died with a stomach full of plastic has a message for us: we need to
act. Our household rubbish is polluting every single part of our oceans, at every possible
depth and it is killing our marine life.
The Cuvier's beaked whale feeds far out to sea at depths of a mile or more - and yet one
died with dozens of plastic bags in its stomach. The animal, which stranded near Bergen,
Norway, had mistaken so many bags for food that its stomach was stuffed with plastic.
This is not the first animal to die because of widespread plastic pollution - and it won't be
the last.
Three times the whale swam into the shallow cove on the island of Sotra. When it first
appeared, residents pushed it back out to sea. The next time it was the fire brigade. But
when it returned for a third time, exhausted and lethargic, the local marksman was
summoned to euthanise the beast.
Jan Vindenes first saw the whale from his house 50 metres above the cove. He was part of
the desperate effort to save it.
"It didn't move much, it was just lying there breathing," he told Sky News.
"It was too tired to swim. It was trying to find a place for his final rest. He came here to die."
"When it was shot, it was an emotional moment. Everybody felt sad."
But for local scientists, the whale's death was an opportunity. It was only the second
Cuvier's beaked whale ever seen in Norwegian waters and the local natural history
museum wanted the skeleton for its whale hall. Hanneke Meijer, the curator for Bergen
University, oversaw the work on the quayside to remove the flesh from the bones. The
animal was six metres long and weighed just under two tonnes, well below average.
"We measured the layer of blubber underneath the skin," she said. "It was only a few
centimetres, which isn't very thick. There should have been more fat."
It was only when they opened up the whale's stomach, in which they found 30 large pieces
of plastic, that they realised why.
"That's when it hit us," said Dr Meijer. "We have a plastic whale."
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Global Citizenship - The Plastic Whale
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Human Rights - Children's Right to Education

Rihanna tweets Theresa May urging UK to commit
£380m to global education fund
"Hello @Theresa May and @PennyMordaunt, please continue to prioritise girls’ education and be a
top funder of @GPforEducation," wrote Rihanna. "Will @DFID_UK make a historic commitment of
£380M to #FundEducation tomorrow?"

The Umbrella singer reached out to a number of world leaders on social media ahead of a
funding conference for the Global Partnership for Education (GPE) in Senegal this week.
Rihanna is an ambassador for the organization, which raises funds for improving education in
65 developing nations.
The UK has historically been GPE's largest financial backer but there have reportedly been
concerns the Government may scale back its commitment.

Information taken from the Independent newspaper website - Link:
http://www.independent.co.uk/news/uk/politics/rihanna-tweets-theresa-may-penny-mordaunt-globalpartnership-education-a8190206.html
Pictures taken from twitter.com
For background information on Rihanna's involvement with the GPE please visit their website:
https://www.globalpartnership.org/rihanna-gpe-global-ambassador
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TweetTweet
taken taken
from www.twitter.com
from www.twitter.com

"Hello
"Hello
@Theresa
@Theresa
May
May
and
and
@PennyMordaunt,
please
continue
to to
@PennyMordaunt,
please
continue
prioritise
girls’
education
and
bebe
a top
funder
prioritise
girls’
education
and
a top
funder
of of
@GPforEducation,"
wrote
Rihanna.
"Will
@GPforEducation,"
wrote
Rihanna.
"Will
@DFID_UK
make
a historic
commitment
of of
@DFID_UK
make
a historic
commitment
£380M
to to
#FundEducation
tomorrow?"
£380M
#FundEducation
tomorrow?"

Human Rights - Children's Right to Education

Human Rights - Children's Right to Education
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Children's Rights, Article 28

All children have a
right to an
education.

Human Rights - Children's Right to Education
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Human Rights - Our Right to Vote

Votes at 16 Campaign
YES!!!!!!! WE ARE SOOOOOOO
READY!https://www.google.co.uk/amp/s/
www.bbc.co.uk/news/amp/uk-walespolitics-42848685 …
8:09 AM - Jan 28, 2018

Wales pushes ahead with votes at 16
People aged 16 and 17 and non-UK citizens will
be able to vote if Welsh Government plans are
passed.
bbc.com
Taken from: www.twitter.com
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United Nations Universal Declaration of Human Rights

We all have the right to take
part in the government of our
country. Every grown-up should
be allowed to choose their own
leaders.

21. The Right to Democracy.
Human Rights - Our Right to Vote
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• •can
canprovide
providefor
forthemselves
themselvesand
andtheir
theirfamilies
families(20%)
(20%)

• •is islistened
listenedtoto(7%)
(7%)

• •is istreated
treatedasasequal
equal(7%)
(7%)

Oxfam
Oxfamworks
workswith
withothers
othersfor
foraaworld
world
where
whereeveryone:
everyone:

Social Justice - Oxfam's Charitable Spend
Social Justice - Oxfam's Charitable Spend

Project financed by the European Union

Font is Aller Display
and Futura Standard

97

Information taken from: Before you start raising money...An Oxfam Guide for Schools
Information taken from: Before you start raising money...An Oxfam Guide for Schools

Total
Charitable
Spend
£213.2m
Total Charitable Spend £213.2m

• other (2%)
• other (2%)

• support costs, inc. office costs, transport etc (10%)
• support costs, inc. office costs, transport etc (10%)

• is safe and looked after in case of disasters (44%)
• is safe and looked after in case of disasters (44%)

• has good health care and education (10%)
• has good health care and education (10%)
Social Justice - Oxfam's Charitable Spend
Social Justice - Oxfam's Charitable Spend
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peace

Conflict Resolution - The Christmas Truce
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conflict

Conflict Resolution - The Christmas Truce
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Conflict Resolution ‐ The Island
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Diversity - Hungry Planet: What the World Eats
Images to go with the text below are available from:
http://world.time.com/2013/09/20/hungry-planet-what-the-world-eats/photo

Image 11:
Egypt: The Ahmed family of Cairo - Food expenditure for one week: 387.85 Egyptian
pounds (£15.50). Favourite foods: Okra and mutton .
Image 13:
United States: The Caven family of California - Food expenditure for one week: $159.18 US
dollars (£112.49). Favourite foods: beef stew, berry yoghurt sundae, clam chowder and ice
cream.
Image 15:
Great Britain: The Bainton family of Cllingbourne Ducis - Food expenditure for one week:
£155.54. Favourite foods: avocado, mayonnaise sandwich, prawn cocktail, chocolate fudge
cake with cream.
Image 16:
Bhutan: The Namgay family of Shingkhey Village - Food expenditure for one week: 224.93
ngultrum (£2.47). Favourite foods: mushroom, cheese and pork.
Image 17:
Australia: The Browns of River View - Food expenditure for one week: $481.14 Australian
Dollars (£275.60). Favourite foods: Quandong (an Australian peach) pie and yoghurt.
Image 18:
Norway: The Glad Ostensen family in Gjerdrum. Food expenditure for one week: 4265.89
Norwegian Kroner (£391.45). Favourite foods: mutton in cabbage, lasagne and chocolate.
Image 19:
Guatemala: The Mendozas of Todos Santos - Food expenditure for one week: 573
Quetzales (£55.00). Favourite foods: turkey stew and sheep soup.
Image 21:
India: The Patkars of Ujjain - Food expenditure for one week: 1636.25 rupees (£18.21).
Favourite foods: rice flakes (Poha).
Image 23:
Mali: The Natomos of Kouakourou - Food expenditure for one week: 17.670 francs (£18.65).
Favourite foods: Natomo family rice dish.
Image 27:
Turkey: The Celiks of Istanbul - Food expenditure for one week: 198.48 New Turkish Liras
(£37.41). Favourite foods: puffed pastries.
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Diversity - Who Would You Choose to Be Your Friend?
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Diversity - Who Would You Choose to Be Your Friend?
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Diversity - Who Would You Choose to Be Your Friend?
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Diversity - Who Would You Choose to Be Your Friend?
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Sustainable Development - There You Go!

Simple explanations of the terminology used in the story!

Multi-stakeholder - lots of people involved in making decisions in a
company.
Cross-disciplinary integrated approach - more than one way of doing
something is built into the approach.
Income-generated - a business activity that makes money.
Participatory Community Development - Everyone in the community
takes part in the development of it.
Innovative Private Sector Partnerships - New ideas from a company
not run by the government and who want to partner up with the company
already working on the job.
Vocational skills - skills you can learn to do a trade job i.e. bricklayer.
Economy - how a country consumes and spends its money.
Conservation measures - things put in place to protect the use of
something.
Social safety nets - services provided to local people to stop things like
poverty happening in that area.

There You Go! by Oren Ginzburg is available to purchase from
www.survivalinternational.org
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Sustainable Development - Global Breakfast

"Before you finish
eating breakfast in
the morning you've
depended on more
than half the world..."

Martin Luther King
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Sustainable Development - Global Breakfast

coffee

coffee beans
Brazil
108
Font is Aller Display
and Futura Standard

Project financed by the European Union

Sustainable Development - Global Breakfast

cornflakes

corn
North America
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Sustainable Development - Global Breakfast

banana pancakes

bananas
Ecuador
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Sustainable Development - Global Breakfast

orange juice

oranges
America
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Sustainable Development - Global Breakfast

chocolate and nut spread

hazelnuts
Italy
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Sustainable Development - Global Breakfast

chocolate coated cereal

cocoa
Ghana
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Sustainable Development - Global Breakfast

tea

tea leaves
India
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can't buy everything
can't buy everything
in one place
in one place
products become
products become
cheaper
cheaper

less overseas trade
less overseas trade

supplies local
supplies local
businesses
businesses

more local
more localjobs
jobs

can lead to more
can leadunemployment
to more
unemployment
elsewhere
elsewhere

brand name stores
brand name
lose stores
customers
lose customers

takes away from big
takes away from
big
businesses
businesses

increase in
increase
in
unemployment
unemployment
elsewhere
elsewhere

reduced food miles
reduced food miles

less environmental
less environmental
impact
impact
less pollution
less pollution

products can be
more money going
products
canexpensive
be
more
more money
intogoing
the local
more expensive
into the local
economy
supply and demand
economy
supply and
demand
builds
over time
less money going
builds over time
less moneyelsewhere
going
elsewhere

I will only buy locally
I will only buy locally
grown fruit and
grown fruit and
vegetables
vegetables

less convenience
less convenience

less choice of food
less choice of food

seasonal food
seasonal food

more knowledge of
more knowledge
standardsof
behind
behind
weather dependentstandardsproductivity
weather dependent
productivity

healthier choices
tastes fresher
healthier
choices
tastes fresher
food doesn't last as
local farmers
food doesn't last
as
long
localreconnect
farmers with the
fresher food reconnect with the
long
community
fresher food
community

potentially less
potentially
less used
packaging
packaging used

Sustainable Development - A Consequence Diagram
Sustainable Development - A Consequence Diagram
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Interdependence
Interdependence -- Social
Social Media
Media
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Interdependence -- Social
Social Media
Media
Interdependence
Interdependence - Social Media
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Interdependence - Social Media

Twitter
Snapchat
Facebook
Instagram
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Interdependence - Social Media
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Interdependence - Apples from Around the World

Pink Lady

This apple has
travelled 9,500
miles from Australia

Braeburn

This apple has
travelled 11,500
miles from New
Zealand

Granny Smith

This apple has
travelled 800 miles
from France
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Interdependenc
e-

Apples from A round the
rldWo

Jazz

This apple has
travelled 4,300
miles from America

Kanzi

This apple has
travelled 1,500 miles
from Italy

Bramley

This apple has
travelled 300 miles
from Kent, UK
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Values and Perceptions - Looking at Trees
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123
Font is Aller Display
and Futura Standard

Project financed by the European Union

Values and Perceptions - Looking at Trees

124
Font is Aller Display
and Futura Standard

Project financed by the European Union

Values and Perceptions - Looking at Trees
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Values and Perceptions - Looking at Trees
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Values and Perceptions - Looking at Trees
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perception

Values and Perceptions - Looking at Trees
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1. the ability to see,
1.
the
ability
to
see,
hear, or become aware
hear,
or
become
aware
of something through
of something
through
the senses.
the senses.

Values
and Perceptions
- Looking
Values and
Perceptions
- Looking
at Treesat Trees
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2. the way in which
2. the wayis in
which
something
regarded,
something
is regarded,
understood,
or
understood,
interpreted.or
interpreted.

Values and
Values
Perceptions
and Perceptions
- Looking -atLooking
Trees at Trees
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Values and Perceptions - Last Stop on Market Street

belongings
possessions

impatience

perfection

responsibility magic
respect
beauty
noticing

natural

ownership

personal

wonder

belonging

to have
something

Philosophical Questions
If we have something do we own it?
Are all beautiful things perfect?
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Asylum
Seeker

Values and Perceptions - Rita Ora
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Information from: Carlisle Refugee Action Group

Information from: Carlisle Refugee Action Group

A person fleeing from persecution in another
A person fleeing from persecution in another
country who has made themselves known to
country who has made themselves known to
authorities and exercised their legal right to
authorities and exercised their legal right to
apply for asylum.
apply for asylum.

Asylum
Seeker
Asylum Seeker
Values and Perceptions - Rita Ora

Values and Perceptions - Rita Ora
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Refugee

Values and Perceptions - Rita Ora
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Information from: Carlisle Refugee Action Group
Information from: Carlisle Refugee Action Group

AA
person
whose
application
for
asylum
has
person whose application for asylum has
been
successful
and
who
is allowed
toto
stay
in in
been
successful
and
who
is allowed
stay
another
country
having
proved
they
would
another country having proved they would
face
persecution
in
their
home
country.
They
face persecution in their home country. They
have
the
same
rights
asas
permanent
members
have
the
same
rights
permanent
members
ofof
that
country.
that country.

Refugee
Refugee
Values and Perceptions - Rita Ora
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British
Citizen

Values and Perceptions - Rita Ora
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If you are born in the UK you are
If you are born in the UK you are
automatically a British citizen. You can apply
automatically a British citizen. You can apply
to be a British citizen if you want to
to be a British citizen if you want to
permanently live in the UK and have
permanently live in the UK and have
permission from the government to do so.
permission from the government to do so.

British Citizen
British Citizen

Values and Perceptions - Rita Ora

Values and Perceptions - Rita Ora
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Migrant

Values and Perceptions - Rita Ora
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Information from: Carlisle Refugee Action Group
Information from: Carlisle Refugee Action Group

AA
person
who
moves
from
one
country
to to
person
who
moves
from
one
country
another
forfor
thethe
primary
purpose
of of
work
or or
another
primary
purpose
work
study
whether
permanently
or or
temporarily.
study
whether
permanently
temporarily.

Migrant
Migrant
Values and Perceptions - Rita Ora

Values and Perceptions - Rita Ora
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Final Thoughts - A Thinking Cloud
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Final Thoughts - Sentence Starters

I feel...
I am unsure about...
I don't know...
I am...
I want to know about...

141
Font is Aller Display
and Futura Standard

Project financed by the European Union

Final Thoughts - Sentence Starters

My thinking changed...
I am more aware about...
I know...
I want...
I need...
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